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From Nativeness to Intelligibility: A Longitudinal Self-Study on the Evolution of

Pronunciation Pedagogy in TEFL

ABSTRACT:
Over several decades, pronunciation teaching in a TEFL program

at a public university in Mar del Plata, Argentina, has gradually
shifted from a focus on native-like accuracy to an emphasis on
intelligibility. This longitudinal self-study documents the main
pedagogical changes that shaped this transition. Innovations
such as task-based pronunciation teaching (TBPT), research-led
activities (RLAs), the multimodal assessment task (MAT), and
self-assessment  strategies promoted learner autonomy,
strengthened pronunciation skills, and built stronger links
between theory and practice. Later stages introduced the PFIAP
model, a structured framework moving learners from perception
to production, and incorporated Intercultural Communicative
Competence (ICC) to address global communication needs.
Framed within an Action Research (AR) methodology, the study
highlights the value of reflective and research-informed
approaches. Findings show the benefits of integrating
communicative, multimodal, and intercultural perspectives in
pronunciation teaching. While the study provides insights into
innovative practices, its self-study design and context-specific
scope limit generalizability. Future research could further
explore the long-term effects of these methods across diverse
educational settings.
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Pronunciation teaching has evolved significantly, moving from traditional methods focused on

native-like accuracy to contemporary approaches emphasizing intelligibility and communicative
adaptability. Historically, instruction was guided by the nativeness principle, where success was measured
by how closely learners approximated native speech (Richards & Rodgers, 1986). This method often relied
on imitation and repetition (Abercrombie, 1991). However, research shows that effective communication
depends on intelligibility rather than native-like pronunciation (Levis, 2005), as long as an accent does not
hinder understanding (Munro & Derwing, 1995). These findings led to a shift from accent reduction to
fostering intelligibility across diverse multicultural communicative contexts (Byram, 2021; Sifakis, 2004).
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This longitudinal self-study examines the evolution of pronunciation instruction in a TEFL
program, focusing on the shift from native-like goals to an intelligibility-oriented approach. It explores the
use of task-based learning (TBL), multimodal assessment, and reflective practice to enhance learner
autonomy and pronunciation proficiency. It also explores how elements of Intercultural Communicative
Competence (ICC) can be meaningfully incorporated into teaching practices, alongside the use of the
PFIAP model, to enhance pronunciation instruction and support clear communication in linguistically
diverse settings. Framed within an action research (AR) methodology (Burns et al., 2022), this study also
reflects on the author’s professional trajectory, from student to teaching assistant to course leader,
illustrating how pronunciation pedagogy has evolved alongside shifts in linguistic and educational
paradigms (Burns, 2010).

This article first provides a theoretical overview of the evolving approaches to pronunciation
teaching, particularly those that have shaped, or been shaped by, the author’s own pedagogical experience.
Building on this foundation, it then documents the author’s journey through action research, detailing
pedagogical shifts and instructional adjustments implemented in response to emerging challenges. Finally,
it discusses the broader implications for pronunciation instruction to prepare learners for effective
participation in international and intercultural communicative context.

Literature Review

The field of pronunciation instruction has evolved significantly over the last decades, shifting from
traditional approaches focused on native-like accuracy to communicative, learner-centered methods
emphasizing intelligibility and intercultural competence (Levis, 2018). This shift mirrors wider
developments in how language learning is understood, how teaching goals are set, and how English is used
and perceived in today’s global world (Baker, 2015).

In the 1960s and 1970s, pronunciation instruction was dominated by the Audiolingual Method,
grounded in behaviorist and structuralist principles. This method relied on repetition, mimicry, and
memorization, aiming for native-like pronunciation (Richards & Rodgers, 1986). The Nativeness Principle
(Levis, 2005) guided this approach, with an emphasis on segmental features such as vowels and consonants.
Achieving native-like accuracy was considered essential, and accent reduction was often the primary goal
(Abercrombie, 1991).

The advent of Communicative Language Teaching (CLT) in the 1970s and 1980s marked a shift

in focus from rigid accuracy to greater emphasis on fluency, meaningful communication, and learner
interaction (Richards & Rodgers, 1986). This shift brought greater attention to suprasegmental features,
such as stress, rhythm and intonation, which came to be recognized as critical components of intelligibility
in spoken English (Celce-Murcia et al., 2010; Low, 2015). The Intelligibility Principle (Levis, 2005)
gradually replaced the Nativeness Principle as researchers such as Derwing and Munro (2005)
demonstrated that learners could maintain an accent while still being easily understood.
Abercrombie (1991) was one of the earlier voices to argue that aiming for native-like pronunciation was
unnecessary, and proposed intelligibility as a more realistic and pedagogically sound goal. Building on this
perspective, Munro and Derwing’s (1995) seminal study helped clarify key distinctions between
intelligibility (whether the message is understood), comprehensibility (how easily it is understood), and
accentedness (the degree to which speech diverges from native-speaker pronunciation patterns). Their
findings demonstrated that learners could be highly intelligible despite noticeable accents, shifting
pronunciation teaching toward communicative effectiveness rather than accent elimination.
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As English increasingly served as lingua franca (ELF) among non-native speaker interactions
(Jenkins, 2000; Luchini & Kennedy, 2013), the focus of pronunciation teaching began to move away from
native-like norms. Levis (2005) captured this shift by formally advocating for intelligibility as the primary
goal, marking a turning point in the field by the early 2000s. Task-Based Language Teaching (TBLT)
gained prominence during this period, integrating pronunciation into meaningful communicative tasks
(Ellis, 2003; Skehan, 1998).

Initially, TBLT emphasized fluency and accuracy in communicative settings, but pronunciation

remained overlooked. It was not until 2004—2005 that TBLT principles were systematically incorporated
into pronunciation teaching (Luchini, 2005a, 2005b, 2006; Luchini & Chiusano, 2009). Luchini’s (2005a)
study demonstrated that embedding pronunciation within real-world tasks improved learning outcomes,
challenging the traditional, decontextualized approaches that had long dominated the field.
In his studies, Luchini (2005b, 2006) further refined this perspective in which he explored the impact of
task-based instruction on the development of pronunciation skills, highlighting the benefits of
communicative, task-driven activities. This approach reinforced the need to integrate pronunciation
instruction into a broader communicative curriculum (Luchini & Chiusano, 2009), marking a significant
departure from repetitive drill-based methodologies.

Schmidt’s (1990) Noticing Hypothesis played a key role in pronunciation pedagogy, asserting that
learners must consciously notice linguistic features to acquire them.This theory influenced pronunciation
instruction by promoting activities that heighten learners’ awareness of segmental and suprasegmental
features, thereby improving intelligibility (Schmidt, 1995).

Ullman (2001, 2004) theorizes that language acquisition involves two complementary systems - a
declarative system for lexical storage and a procedural system for rule-based grammar, each contributing
differently to L2 learning. According to his model, explicit focus on phonological features helps transition
knowledge from declarative (conscious) to procedural (automatized) memory. In pronunciation learning,
this means that targeted awareness activities may facilitate the gradual internalization of prosodic features.
The integration of technology into pronunciation teaching in recent years has opened up new possibilities
for promoting learner autonomy and personalized instruction. Computer-Assisted Pronunciation Training
(CAPT), mobile applications, Al-driven tools, and speech recognition software provide learners with real-
time feedback, enabling independent practice (Levis, 2018).

Pennington (2021) highlights the transformative role of technology in tailoring pronunciation
instruction to individual learner needs. By incorporating automated feedback and interactive exercises,
these tools support a more flexible and self-directed approach to pronunciation learning, complementing
traditional classroom instruction.

Pennington (2021) also underscores the shift away from native-speaker norms, advocating for
pronunciation models that prioritize intelligibility and accommodate diverse English varieties. Her work
aligns with the growing emphasis on pronunciation’s role in global communication, reinforcing the need
for flexible, adaptable instruction.

Challenging traditional, native-speaker oriented models, Baker (2015) examines how ICC and ELF
intersect, arguing that such models fall short in preparing learners for the realities of intercultural
communication. In response, he calls for the integration of ICC into language education to equip learners
with the necessary skills to communicate effectively in multilingual contexts (Luchini, 2024b).

Moving beyond native-speaker norms, Sifakis (2004) calls for a shift toward an English as an International
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Language (EIL) perspective in pronunciation instruction, that is one the prioritizes intelligibility and
inclusivity. This approach encourages learners to develop sensitivity to intercultural communication and
become aware of the diverse English varieties they may encounter in real-world interactions.

Action research (AR) is a participatory and reflective methodology designed to address practical
challenges in specific educational contexts, making it particularly effective in pronunciation teaching
(Burns, 2010). Through this process, educators may systematically identify areas in need of improvement
(Allwright, 1997; Burns et al., 2022), implement context-specific interventions, and critically reflect no
their impact to refine pedagogical practices and support student learning outcomes (Burns, 2009, 2010).
Given its cyclical nature of action and reflection (Faikhamta & Clarke, 2010), AR is well-suited for studies
that seek to refine pedagogical approaches continuously.

This longitudinal study adopts AR for three main reasons. First, it allows the researcher to respond
directly to challenges in pronunciation teaching, and thus facilitate the transition from traditional methods
to approaches integrating ICC. Second, the spiral nature of AR supports continuous observation,
implementation, and adjustment of instructional strategies to align with classroom realities (Kemmis &
McTaggart, 1988). Finally, AR empowers educators to enhance teaching methods that draw on both
intelligibility-focused and intercultural approaches, so that pedagogical decisions remain evidence-based
and responsive to students’ needs (Burns et al., 2022; Cohen et al., 2011). Table 1 outlines the steps taken
in this AR process and illustrates their role in implementing pedagogical changes and guiding decisions in
pronunciation instruction within the context of this self-study.

Table 1
Steps taken in the AR Process for Teaching Pronunciation
Step Description
Identifying the Identifying challenges in teaching practice: Shifting from nativeness-oriented
puzzle area approaches to intelligibility in pronunciation instruction, integrating theory with
practice to enhance free speech production, preparing students for intercultural
communication and training them in research to inform their future teaching
practices.
Planning the Developing interventions to address the challenge, such as activities that connect
action theoretical concepts with real-world pronunciation use.
Implementing Applying the planned interventions in the classroom, allowing students to practice
the action pronunciation in various communicative contexts while engaging in research-led

activities to support their learning.
Observing the Monitoring the effects of the intervention by collecting data on student

outcomes performance, feedback, and classroom interactions.
Reflecting on the Evaluating the intervention’s success and determining if modifications are needed,
process leading to further cycles of action and refinement.

Note. Author’s own work

After analyzing Table 1, which outlines the stages, characteristics, and changes introduced in ODI|, the
next section will explore some of the most impactful innovations that appear to have shaped pronunciation
instruction over time, particularly within the author’s context and based on his experience. This discussion
aims to provide an overview of how these developments may have contributed to the gradual refinement of
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pronunciation teaching, potentially enhancing both intelligibility and instructional effectiveness in this
specific setting.

Research Methodology

The present AR was carried out in the context of Oral Discourse 1l (ODII), a one-semester course
focused on suprasegmental phonology, offered in the second year of an English Teacher Education program
at a public university in Mar del Plata, Argentina. ODII, which builds on the segmental phonology
foundation from the first year, focuses on stress, rhythm, and intonation. It consists of 8 weekly hours and
is taught by four instructors specializing in theoretical foundations, phonological discourse analysis, free
speech and reflective tasks, and reconstruction tasks to refine pronunciation.

This longitudinal self-study involved both student teachers and the author, who led the ODII course.
Between 1989 and 2024, River Plate Spanish-speaking students aged 19-27, with English proficiency levels
ranging from B2 to C1, according to the Common European Framework of Reference for Languages, were
enrolled in ODII. The author, a native Spanish speaker and English teacher with extensive experience in
pronunciation instruction, traced his progression from student to assistant to course leader, offering
reflections grounded in personal practice that contributed to understanding the evolution of pronunciation
teaching approaches.

This section introduces Table 2, which outlines the pedagogical trajectory of the teacher-researcher,
serving as both the foundation and the central driving force of this self-study and AR project. This AR study
traces key experiences from 1989 to 2024, each characterized by distinct pedagogical approaches and
outcomes. To illustrate the evolution of teaching practices more clearly, these experiences have been
divided into stages, each covering specific time periods.

Throughout these stages, reflective practice and self-assessment guided continuous adjustments in
teaching methods (Dickerson, 1989; Sardegna, 2022). Although no formal records, such as pre- and post-
test results, exist from the earliest phases, reflective insights, along with teaching materials and course
documentation, have been central to reconstructing and reporting findings throughout this research
trajectory. This progression led to the adoption of TBL, followed by the integration of a CARC into ODII,
the incorporation of RLAs, the MAT, the PFIAP model and ultimately, the inclusion of ICC in
pronunciation teaching.

Table 2
Evolution of Pronunciation Teaching and Pedagogical Stages

Pronunciation Stage Pronunciation  Main Factors Main Features &
Teaching Evolution (Date & Teaching Triggering Results
Role) Approach Change
Audiolingual Method Stage I Audiolingual Recognized Focus on segmental
(1960s-1970s) - 1989-1991 Method; Native- gaps in accuracy, mimicry,
Nativeness Principle (Student) like spontaneous phonetic transcription,
(Levis, 2005) pronunciation speech RP model. Students
(O'Connor & production struggled with
Arnold, 1961) intelligibility.
Communicative Stage II: Continuation of  Repetition drills  Limited fluency gains
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Language Teaching
(CLT) (1980s-1990s)

Discourse Intonation &
Prosody Awareness
(1990s)

Discourse Intonation
Implemented (Late
1990s)

Blended Attitudinal &
Discourse-Based
Models (Late 1990s)

Task-Based Learning
Emerges (2000s)

TBLT Formalized
(2002-2006)

Traditional vs.
Communicative
Methods Compared
(2007)

ELF Awareness (2008-
2012)

Expansion of
Communicative &

1991-1994
(Assistant)

Stage III:
1995-1996
(Assistant)

Stage IV:
1996-1997
(Assistant)

Stage V:
1997-1999
(Assistant)

Stage VI:
2000-2002
(Assistant)

Stage VII:
2002-2006
(Assistant)

Stage VIII:

2007
(Course
Leader)
Stage IX:
2008-2012
(Course
Leader)

Stage X:
2013

traditional
approach

Introduction of
Discourse
Intonation
(Brazil et al.,
1980; Bradford,
1988)
Discourse
Intonation fully
adopted (Brazil,
1997)

Blended
Attitudinal +
Discourse
Intonation

User-friendly
approach
(Allwright,
1984);
spontaneous
production
TBLT (Skehan,
1998; Ellis,
2003)

Return to drills
and RP models

Lingua Franca
Core + CABC

Refinement of
CABC

showed little
transfer to
spontaneous
speech
Exposure at a
conference

Positive pilot
test feedback

Need to balance
segmental and
suprasegmental
work

Need for freer
speech practice

Research on
TBLT
effectiveness

Comparative
study

Awareness of
ELF principles

Research on
intelligibility

highlighted need for
communicative shift.

Emphasis on
meaning/prosodic
functions. Students
reported greater
awareness of
intonation.

Simplified dictations
raised pass rates but
reduced challenge,
prompting later
adjustments.

Adjusted dictations
improved engagement.
Higher pass rates, but
spontaneous use
remained weak.
Greater fluency
observed, but accuracy
issues persisted.

Pronunciation in
communicative tasks.
Pre/post-tests showed
moderate improvement
(p = .04).

Traditional drills
yielded less
improvement in
spontaneous speech.
Traditional drills
supplemented with
ELF tasks; CABC
raised awareness of
global varieties.
Research-based tasks
confirmed awareness
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Awareness-Raising (Course gains

Tasks (2013—Present) Leader) (p =.007).

Refinement of the Stage XIIl:  CABC with Balanced Exposure to varied

CABC (2017-2019) 2017-2019  research-led curriculum accents increased
(Course tasks engagement and
Leader) awareness.

Remote Learning & Stage XIV: MAT (Luchini,  Pandemic shift  Self-assessment and

Multimodal 2020-2021 2024) reflective learning

Assessments (2020- (Course expanded.

2021) Leader)

Hybrid Learning & Self- Stage XV:  Hybrid MAT Need for Blended instruction

Monitoring (2022-2023) 2022-2023 flexibility improved monitoring
(Course and reflection.
Leader)

ICC Integration (2024—  Stage XVI: PFIAP +ICC Global 5-stage model

Present) 2024 communication  emphasizing
(Course needs intelligibility and
Leader) adaptability.

Preliminary data show
enhanced ICC
awareness.

Note. Author’s own work

After analyzing Table 2, which outlines the stages, characteristics, and changes introduced in ODI|I, the
next section will explore some of the most impactful innovations that appear to have shaped pronunciation
instruction over time, particularly within the author’s context and based on his experience. This discussion
aims to provide an overview of how these developments may have contributed to the gradual refinement of
pronunciation teaching, potentially enhancing both intelligibility and instructional effectiveness in this
specific setting.

Discussion

TBPT was introduced in 2005 (Luchini, 2005a, 2005b, 2006) as a novel approach since, until that time,
Task-Based Learning (TBL) had only been applied to grammar and vocabulary instruction. Recognizing
the potential of TBL to enhance pronunciation learning, this method was developed to integrate
pronunciation practice into communicative tasks. Within ODI|I, students showed persistent suprasegmental
difficulties, and TBPT provided measurable gains in awareness and fluency. A typical class followed
exposure, noticing, controlled practice, communicative tasks, and reflection with feedback. Results showed
a 75% improvement in suprasegmental awareness and fluency, with students reporting greater confidence
in oral production.

The CABC emerged as an extension of TBPT (Luchini, 2005a, 2005b, 2006), designed as a separate
block with explicit awareness-raising activities (Sardegna, 2011). In ODII, learners developed stronger self-
monitoring through pronunciation journals, guided listening, and reflective tasks. Qualitative evidence
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showed that students became more intentional in tracking their progress, which enhanced intelligibility
(Luchini, 2012, 2015).

RLAs were introduced to connect theory with practice and expose learners to diverse English accents.
Students analyzed speech samples, transcribed them, identified communication breakdowns, and classified
errors using Jenkins’ Lingua Franca Core. Learners gained analytical skills and phonological awareness,
with 85% reporting increased ability to assess intelligibility (Luchini & Alves, 2021; Luchini & Galante,
2024a). These activities also encouraged reflection on global English use and prepared learners for
intercultural communication.

The MAT addressed the gap between theoretical knowledge and communicative use of prosody
(Kennedy & Trofimovich, 2010). Students analyzed a model, recorded themselves, compared, received
peer feedback, and reflected. Results indicated that 90% of students reported greater confidence, and 78%
showed measurable improvements in prosody and rhythm (Luchini, 2024a; Luchini & Galante, 2024b).
Some students requested more practice in prosodic features, pointing to the need for refinement.

The PFIAP framework (Luchini, 2023, 2024) guided learners step by step from perception to
production. Implemented in ODII, it enhanced recognition and production of stress and rhythm patterns.
Related studies in secondary education confirmed its effectiveness (Luchini & Galante, 2025; Berardo &
Luchini, 2024). Students not only improved accuracy in stress placement but also valued the structured
progression, which made abstract suprasegmental concepts more accessible.

The ICC component aimed to foster adaptability to different English varieties, moving beyond native-
like benchmarks (Sifakis, 2004; Baker, 2015). Students engaged in attitude questionnaires, speech sample
evaluation, and video analysis tasks. In ODII, 85% of students reported increased adaptability, and
gualitative feedback showed greater preparedness for multilingual contexts (Luchini, 2024b). Moreover,
integrating ICC highlighted the importance of intercultural awareness in pronunciation pedagogy. Future
research could explore the role of telecollaboration in this area, examining how virtual exchanges with
speakers from diverse backgrounds can foster adaptability and pronunciation development
(Dugartsyrenova & Sardegna, 2018).

The innovations implemented in ODII TBPT, CABC, RLAs, MAT, PFIAP, and ICC integration
collectively demonstrate that embedding pronunciation in communicative, reflective, and research-
informed tasks enhances learner autonomy, confidence, and supra-segmental control. These findings
suggest that integrating communicative, multimodal, and intercultural approaches can significantly enrich
pronunciation pedagogy and better prepare learners for global communication. To visualize how these
innovations are interrelated, Figure 1 maps their development. The figure highlights how each stage built
on the previous ones, showing the cumulative and interconnected nature of the pedagogical evolution
described in this study.

26



Journal of Advanced Corpus Oriented Research, Jul-Dec 2025, Vol.1, No.1, 19-33
DOI: https://doi.org/10.58932/MULK0004/index.php/jacor/issue/current

Figure 1. Hierarchical Evolution of Innovations in Pronunciation Teaching

CPRONUNCIATION INS T TRUCTION J

MTask-Based Promunmnciation Teachinmng
(Z2o0o>=2)

Commmunicative Avwaaremness-Buildinmng
(ZZOo0o0o=)

Research-Led Activities
(Z2OoOo3x=)

Multinmodal Assessment Taslik
(Z2OoOo=20)

PrrFiAPP Mode=1
(Z2o=24a)

Integratimg 1CC
(Z2Oo=24a)

Note. Author’s own work

aFigure created using OriginPro (OriginLab Corporation, 2024)

By organizing these innovations chronologically, the chart shows their cumulative impact and how
pronunciation instruction has progressively incorporated communicative, research-based, multimodal, and
intercultural dimensions. Table 3 complements this perspective by placing the innovations side by side and
highlights their main features and outcomes.

Table 3
Pedagogical Innovations in Pronunciation Teaching and Their Main Outcomes
Pedagogical Key Features Main Outcomes
Innovation
TBPT Integrated pronunciation into Improved fluency, suprasegmental
communicative tasks awareness, learner confidence
CABC Awareness-raising activities, Stronger self-monitoring, enhanced
reflective journals intelligibility
RLAs Analysis of speech samples, focus  Increased analytical skills, awareness of
on ELF global varieties
MAT Multimodal self/peer assessment Higher confidence, improved rhythm
tasks and prosody
PFIAP Step-by-step framework Better stress/rhythm accuracy, structured
(perception — production) learning
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ICC integration Attitude questionnaires, Greater adaptability, intercultural
intercultural tasks awareness

Note: Author’s own work

Together, the chart and the table offer a comprehensive account: the figure captures the developmental
sequence, while the table underlines the distinctive contributions of each stage. This dual perspective
strengthens the clarity of the study’s trajectory and highlights its contribution to evidence-based, learner-
centered pronunciation pedagogy.

The most important takeaways from this longitudinal self-study underlies key shifts and innovations in
pronunciation teaching that may have significant pedagogical implications. These findings can serve as a
reference for other educators and researchers looking to improve pronunciation instruction in diverse
learning contexts.

The transition from a native-like pronunciation model to an intelligibility-based approach represents a
fundamental change in pronunciation pedagogy. Rather than focusing on accent reduction, the study
emphasizes the importance of making learners comprehensible in real-world communication. This shift
aligns with global communicative needs and the role of ELF.

Integrating pronunciation instruction within communicative tasks leads to more meaningful and
effective learning. The findings suggest that pronunciation instruction is most effective when integrated
with broader communicative and contextualized learning practices, rather than approached in isolation.

Self-assessment, guided pronunciation journals, and analytical listening exercises play a crucial role in
pronunciation learning. Encouraging learners to reflect on their pronunciation progress enhances their
autonomy and ability to self-correct, leading to more sustained improvements over time.

Exposure to different English accents and the exploration of intelligibility and comprehensibility issues
in different speech samples help learners become more adaptable communicators. This approach broadens
students’ understanding of pronunciation and moves beyond traditional native-speaker benchmarks,
preparing them for real-world linguistic diversity.

The introduction of the MAT, which involves self-recording, peer feedback, and comparative analysis,
leads to higher learner engagement and significant pronunciation gains. Allowing students to evaluate their
own and others’ pronunciation fosters greater awareness of their strengths and areas for improvement.

The five-stage model (Perception, Focalization, Internalization, Application, Production) offers a clear
pathway for developing pronunciation skills systematically. The findings suggest that scaffolding
pronunciation instruction through structured phases enhances learners’ ability to internalize and apply
suprasegmental features effectively.

Integrating ICC into pronunciation instruction helps students become more aware of different accents,
enhance their capacity to adapt their speech patterns according to varying communicative contexts and
interlocutor needs. The findings show that training students to analyze speech samples with varied accents
increases their adaptability and intercultural awareness.

The study highlights the importance of continuous innovation and reflection in pronunciation teaching.
By integrating TBPT, the MAT, RLAs, and ICC, pronunciation instruction becomes more effective,
engaging, and applicable to real-world communication.

Pronunciation teaching may benefit from moving beyond static, native-speaker-centered
approaches toward intelligibility, self-regulated learning, and intercultural awareness. The results of this
study suggest that such orientations can provide a solid, research-informed foundation for improving
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pronunciation instruction and may be transferable to diverse contexts where learner confidence and
communicative effectiveness are central goals. At the same time, the findings should be interpreted with
some caution, since the study relies primarily on self-reflective and course-based data without broader
external validation. This limitation does not diminish the pedagogical value of the innovations described,
but it does highlight the need for future work that incorporates additional sources of evidence to strengthen
the claims made here.

Conclusion

This longitudinal self-study documented how pronunciation pedagogy in ODII evolved through the
integration of innovative approaches such as TBPT, RLAs, the MAT, and the PFIAP model. These methods
collectively enhanced learners’ suprasegmental awareness, autonomy, and communicative effectiveness,
and they also showed how a gradual move from traditional to more research-informed and communicative
approaches shaped teaching practices over time. The incorporation of ICC further enriched pronunciation
instruction by equipping students with the adaptability required in multilingual communication settings.
This suggests that pronunciation pedagogy benefits not only from the development of linguistic accuracy
and prosodic control but also from the inclusion of intercultural sensitivity as part of communicative
competence.

Action Research (AR) played a pivotal role in guiding these pedagogical transformations. It enabled
systematic reflection, supported progressive refinements, and created a closer alignment between theory
and classroom practice. The cyclical nature of AR fostered professional growth while ensuring that
innovations remained responsive to learners’ needs.

While these contributions provide valuable insights, a limitation of the study lies in its reliance on self-
reflective and course-based data without broader external validation. This limitation could affect the
generalizability of the findings and points to the need for further research that incorporates complementary
sources of evidence. Future studies may investigate the long-term effects of task-based and multimodal
instruction on learners’ overall communicative competence, and at the same time examine how ICC-
oriented practices, including telecollaborative exchanges, can strengthen this process by fostering
adaptability in diverse cultural contexts. Pursuing these lines of inquiry in an integrated manner would help
ensure that pronunciation pedagogy continues to evolve in ways that are dynamic, learner-centered, and
responsive to the demands of global communication.
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